
 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name Carlton Keighley 

Number of pupils in school  817 

Proportion (%) of pupil premium eligible pupils 34.1% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2024/25 to 2026/27 

Date this statement was published 31/12/2025 

Date on which it will be reviewed December 2026 

Statement authorised by Adrian Kneeshaw 

Pupil premium lead Mark Turvey, Head of 
School 

Governor / Trustee lead Gwendoline Bradshaw 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £269,230 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£269,230 
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Part A: Pupil premium strategy plan 

Statement of intent 
Carlton Academy Trust strives for “Excellence for All”, providing outstanding educational 
outcomes for all students. Working in disadvantaged communities, we want all students who 
attend a CAT school to have the skills, knowledge and attitudes to become successful 
confident young adults who positively contribute to their communities. We aim to ensure that 
there is no discernable difference between the achievements and outcomes for disadvantaged 
or vulnerable pupils and all other pupils. Our core values are ambition, resilience and respect. 
 
By taking a research-led approach, focused on an ambitious curriculum and high-quality 
teaching and learning, we aim to provide students with a consistently strong diet of daily 
teaching practice which enables them to learn and progress well. The school invests in 
teaching capacity to keep class sizes small and allow capacity for bespoke intervention and 
support to take place,including small group tuition. Diagnostic assessment is used to 
appropriately identify gaps in student learning to effectively target support to address learning 
gaps. There is a focus on staff CPD to develop outstanding practitioners at all levels. 
 
A focus on literacy, including a dedicated reading programme for all learners, helps students 
develop the tools to effectively access the curriculum and articulate their knowledge and 
understanding.  
 
This approach is intended to benefit all pupils and deliver high quality outcomes for every 
student, regardless of circumstances  
 
Additional wider curricular activities and pastoral support address cultural literacy, barriers to 
engagement, student well-being and build resilience and aspiration for students. This means 
they can progress to appropriate destinations and become respectful citizens and  lifelong 
learners. 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Pupils arrive at school with levels of literacy below national expectations. In 
2025 60% of students in Year 7 met the expected standard for reading 
(nationally 74%). Bedrock diagnostic reading data highlights that in last year's 
Year 7 cohort 64% are reading below their chronological age, and 28.5% are 
reading more than two years below their chronological age; this data is 
commensurate with the profile in other year groups. 

2 Linked to the above, observations, workbook scrutinies and question-level 
analysis shows students lack resilience in extended writing. As such, students 
sometimes struggle to tackle higher-tariff examination questions which require 
longer responses; this limits their opportunity to access higher marks and 
grades.  
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3 Baseline assessments suggest pupils arrive at school behind expectations in 
other academic areas as well.  In 2025 61% of students in Year 7 met the 
expected standard for mathematics (nationally 73%). At GCSE, there are 
gaps between attainment in English and Maths which need to narrow to 
support consistent outcomes for young people and enable progress to 
desired next steps. 

4 Attendance for disadvantaged pupils is below the national average for their 
non-disadvantaged peers. Whilst pupils attend well in the local and National 
context, there is work to do to increase pupil attendance to pre-pandemic 
levels and continue to close the attendance gap between disadvantaged 
pupils and their non-disadvantaged peers 

5 Our observations show that some parents from disadvantaged backgrounds 
are limited in their engagement with school, and are unsure how to support 
students with their academic progress to allow them to reach their aspirations 

6 Our observations and conversations show that some students from 
disadvantaged backgrounds lack exposure to wider curriculum and 
enrichment activities which can help build resilience, confidence and cultural 
literacy. 

7 An increased number of students are struggling with additional vulnerabilities. 
The number of students with a named social worker has risen from 11 in 
2019/20 to 56 in 2025/26; a number of these suffer from multiple 
disadvantages included additional SEND needs and eligibility for the pupil 
premium. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Disadvantaged pupils achieve and make 
progress in line with all pupils nationally at the 
end of KS4 

Progress 8 score is above average (not 
applicable for 2025 & 2026 cohorts) 
National average Basic 5+: 45.2% 
National average Attainment 8 Score: 45.9 

Attendance for disadvantaged pupils is in line 
with all pupils nationally 

National attendance: 91.9% 

Rates of persistent absence for 
disadvantaged pupil is below PA rate for all 
pupils nationally 

National PA figure: 21.8% 

Suspension rates for disadvantaged pupils 
are in line with rates of all pupils nationally 

National Suspension rate: 23.5%  

More disadvantaged pupils are reading in line 
with their chronological age, in line with whole 
school figures 

50% of students are reading in line with their 
chronological age, and less than 10% are 
functionally illiterate  

Increased evidence of opportunities for 
extended writing in the curriculum and 
students tackling and scoring well in 
higher-tariff and extended questions 

Workbook scrutinies and daily practice 
learning walks show evidence of pupils' 
extended writing and techniques and 
models to support this. Question level 
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analysis of termly summative assessments 
show improved scores on higher-tariff 
questions. 

Increased opportunities are available for 
pupils to experience a wide range of 
enrichment activities which broaden cultural 
literacy and improve well-being 

Participation of disadvantaged pupils in 
extracurricular activities increases 
year-on-year. 

No disadvantaged pupils are listed as NEET NEET figures 0% 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 134,615 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of externally 
standardised assessments 
(Bedrock, MidYIS) to 
diagnostically assess pupils both 
on entry and throughout the year 
to identify gaps in learning 

Assessing and Monitoring Pupil Progress, 
EEF 

1,2,3 

CPD programme and instructional 
coaching methodologies delivered 
by specialist Lead Teacher team, 
supports continued improvement 
in overall quality of teaching. This 
includes use of the StepLab 
platform to diagnostically track 
teacher feedback to support 
further development. Based on 
whole school improvement 
priorities for 2025-6, this year we 
are focused on enhanced 
academic challenge for all, 
developing pupil oracy, and 
personalization of learning.  

EEF Guide to Pupil Premium, 2019 
 
‘Teacher Feedback to Improve Pupil 
Learning’,  EEF guidance report June 2021 
 
‘Teach to the Top: Aiming High for Every 
Learner’ - Megan Mansworth, John Catt 
Educational Ltd (Sept. 2021) 
 
‘Teach Like A Champion 2.0’ - Doug Lemov, 
Jossey-Bass (Feb. 2015) 
 
‘Rosenshine’s Principles in Action’ - Tom 
Sherrington, John Catt Educational Ltd (May. 
2019) 
 
‘Fiorella & Mayer's Generative Learning in 
Action’ - Zoe & Mark Esner, John Catt 
Educational Ltd (18 Sept. 2020) 

Voice21 oracy education charity: 

1,2,3 
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Enhanced recruitment means 
reduction in class sizes which 
supports bespoke teaching, 
positive interactions and 
minimises disruptions 

EEF Guide to Pupil Premium, 2019 
 
Reducing Class Sizes, EEF Teaching & 
Learning Toolkit 

1,2,3 

Appointment of whole school 
Literacy Lead to oversee 
development of student 
disciplinary literacy and 
vocabulary 
 
Literacy programme supports 
vocabulary development, with a 
dedicated guided reading 
programme during form time. 
Books are carefully selected to 
broaden cultural literacy 
 
CPD focus on extended writing to 
develop student confidence, 
resilience and articulation 

Improving Literacy in Secondary Schools, 
EEF 

Reading Comprehension Strategies, EEF 
 
‘Reading Reconsidered: A Practical Guide to 
Rigorous Literacy Instruction’ - Doug Lemov, 
Jossey-Bass, (April 2016) 

 
‘Closing the Vocabulary Gap’ - Alex Quigly, 
Routledge;(April 2018) 

‘Closing the Reading Gap’ - Alex Quigly, 
Routledge;(April 2020) 

‘The Writing Revolution’ - Judith C. Hochman, 
Natalie Wexler, Jossey-Bass; (July 2017 

1,2 

Use of White Rose Maths Hub 
curriculum to ensure consistent 
and coherent curriculum is 
delivered in mathematics, and 
students build on secure 
foundations of knowledge to 
support progress across key 
stages. This includes use of the 
WRH primary curriculum to 
support catch-up for Year 7 pupils.  
 
Appointment of Numeracy Lead to 
develop core disciplinary and 
interdisciplinary numeracy skills 
and catch-up for pupils across all 
key stages. 

White Rose Hub aligns itself with 
evidence-informed approaches to teaching 
mathematics, including the DfE guidance on 
effective teaching of mathematics at KS3 
(published September 2021) 
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £67,307.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Use of the Lexonic Leap phonics 
and corrective Reading programme 
for targeted students in KS3 to 

Improving Literacy in Secondary Schools, 
EEF 

1,2 
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address specific literacy and 
vocabulary gaps 

Reading Comprehension Strategies, EEF 
Small group tuition, EEF Teaching & Learning 
Toolkit 

Specialist TLA deployed to deliver 
Success@Arithmetic programme 
to support numerical fluency 
interventions 
 
Appointment of Maths Excellence 
Coordinator to lead Maths Circle 
Time intervention via Axiom maths, 
specifically targeted for 
disadvantaged pupils. 

Axiom Maths: 
Why we’re here — Axiom Maths 
 
Success@Arithmetic Programme, via Edge 
Hill University: 
Success@Arithmetic | Mathematics 
intervention | ECC (edgehill.ac.uk) 
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CEIAG strategy ensures all pupils, 
and especially disadvantaged 
pupils, are being exposed to 
choices about post-16 pathways 
from Year 7 onwards and at regular 
points throughout their time in 
school, in line with the Gatsby 
benchmarks. 
 
Specific careers projects such as 
‘The Brilliant Club’ and Hull 
University Sparks Programme 
address raising aspirations for 
disadvantaged pupils. 

‘Challenging discourses of aspiration: The 
role of expectations and attainment in access 
to higher education’ - Neil Harrison,Richard 
Waller, British Educational Research Journal; 
October 2018 
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £67,307.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional Attendance Officer 
capacity to improve attendance for 
all pupils, with specific targeted 
work to support the attendance of 
disadvantaged and vulnerable 
pupils 

EEF Guide to Pupil Premium, 2019 
 
Improving School Attendance, DfE advice, 
2021 

1,2,3,4,7 

Additional pastoral capacity 
supports early intervention work 
with students to address issues 
and support high standards.  
Increased monitoring of behaviour 
and attendance data leads to early 
identification of issues.. 

EEF Guide to Pupil Premium, 2019 
 
Behaviour Interventions, EEF Teaching & 
Learning Toolkit 

1,2,3,4,7 

Recruitment to Pastoral TA roles to 
deliver interventions which support 

Behaviour Interventions, EEF Teaching & 
Learning Toolkit 

1,2,3,4,7 
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pupil well-being and develop 
academic engagement.  
Use of capacity to assign 
vulnerable students a key worker to 
develop engagement and 
well-being 
 
Use of external pastoral support 
agencies such as Commando Joes, 
the St Giles Project (girls 
engagement) and Bridging the Way 
(gypsy/roma families) target key 
vulnerable groups to support 
engagement. 

 
Adolescent mental health: A systematic 
review on the effectiveness of school-based 
interventions, EIF (July 2021) 

Development of the ‘Carlton Edge’ 
offer of wider curriculum and 
enrichment entitlement which 
allows all pupils, but especially the 
most disadvantaged, to access 
activities which build cultural 
literacy and raise confidence and 
aspiration 

Arts Participation, EEF Teaching & Learning 
Toolkit 

‘Why Knowledge Matters’ - E. D. Hirsch Jr., 
Harvard Education Press (Jan. 2019) 

‘The New First Dictionary of Cultural Literacy: 
What Your Child Needs to Know’ - E. D. 
Hirsch Jr., Mariner Books; (Oct. 2004) 

‘Knowledge and the Future School: 
Curriculum and Social Justice’ -  Michael 
Young, David Lambert, Carolyn Roberts, Martin 
Roberts, Bloomsbury Academic (Sept. 2014) 

1,2,3,4,7 

Collaborative work the dedicated 
NHS mental health support team to 
support student mental well-being 
and address social and emotional 
issues including anxiety and 
depression 

Adolescent mental health: A systematic review 
on the effectiveness of school-based 
interventions, EIF (July 2021) 

1,2,3,4,7 

Contingency fund for acute 
material issues 

Experience identifies that disadvantaged or 
vulnerable pupils may have acute or short-term 
needs which need addressing quickly, relating to 
material issues ranging from uniform to 
availability of resources such as revision guides 

All 

 
Total budgeted cost: £269,230 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

The percentage of disadvantaged pupils achieving Grade 5+ in both English and mathematics 
(28.9%) has increased significantly from 2024 (11.1%) and is now broadly in line with the national 
average (29.2%) for similar pupils. The overall Attainment 8 score for disadvantaged pupils (32.4) 
has also increased from 2024 (29.26); however this figure is below national averages for similar 
pupils (37.51). There are still gaps between the attainment of disadvantaged pupils and all pupils 
nationally, therefore raising the attainment of all pupils, but especially those from disadvantaged 
backgrounds, remains a key strategic priority for the school. 

Attendance for disadvantaged pupils is 87%; this is better than national (86.3%) and local (83.8%) 
averages and places the school in the top 40% nationally for disadvantaged attendance. The gap 
between the attendance of disadvantaged pupils and their peers has reduced. As with attainment, 
continuing to establish a culture of high attendance for all pupils, but especially those from 
disadvantaged backgrounds, remains a key strategic focus for the school so that pupils from 
disadvantaged backgrounds are attending school in line with their peers. 
 
The suspension rate for disadvantaged students is 22.65%; this is below both national (27.3%) and 
local (42.3%) averages for similar pupils, and below the national average for all pupils (23.5%) 
 

On average, the impact of the Carlton Edge programme means that pupils from disadvantaged 
backgrounds had similar levels of access to wider curricular enrichment activities, both in and 
outside school, with disadvantaged pupils accessing similar experiences across the year, compared 
to all pupils. There are also minimal gaps between attendance to after-school enrichment. 

As a result of both the whole school literacy strategy and targeted support and intervention, 
disadvantaged pupils made 19 months progress in reading ages from September 2024 to June 
2025 . Across the school, the percentage of disadvantaged pupils who were functionally illiterate 
decreased from 21.4% to 14.5% across the academic year. 
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